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Sustainability: partnerships with supplementary schools

Supplementary or complementary schools provide out-of-school-hours opportunities for children and young people, primarily from black and minority ethnic communities. These schools are community-led, sometimes in partnership with faith group, sometimes with mainstream schools. They are driven by the communities that have identified a need and, through collective action, have sought to provide education, cultural and heritage opportunities for their children and young people.

Supplementary schools can contribute enormously to the extended services offer in and around a school, and can enable a mainstream school to draw on local community action and expertise to help promote community cohesion within the school as well as build and sustain links with its community. Most supplementary schools draw their pupils from a wide geographical area, which means that students come from a variety of secondary and feeder schools. By working with extended services cluster managers and local authority extended services co-ordinators, links can be made with all of the state schools that have students who are attending supplementary schools.  

Supporting and developing a true partnership with a supplementary school is about sharing resources and knowledge, as well as supporting the children and young people in their choice of provision. Some mainstream schools may also be able to offer appropriate accommodation to supplementary schools and can provide advice on curriculum issues, child development and safeguarding procedures. At the same time, mainstream schools can learn from supplementary schools about the cultures and communities in which the children live, gain support in communicating with EAL families, and can enrich extracurricular learning opportunities for all their students.
Tips for working with supplementary schools
· Contact the National Resource Centre for Supplementary Education at ContinYou to see which supplementary schools operate in your area.

· Involve your cluster manager and local authority extended services co-ordinator. 

· Invite or approach a supplementary school to discuss how it could use school buildings or other resources; develop a reciprocal agreement that goes beyond a ‘landlord/tenant’ relationship. Examples of good practice are available on www.supplementaryeducation.org.uk .
· Open up training opportunities to supplementary school leaders and teachers.

· Provide opportunities for exchange visits and share experience/expertise.
· Ensure parents and children are aware that your school and the supplementary school/s are working together.

· Through the supplementary school, get permission from parents and children about sharing information on pupils’ progress.
· Map the supplementary school provision against local extended schools targets and priorities, as well as the core offer.

· Ensure that supplementary schools are represented in planning documents for extended services.

· Ensure that your links with supplementary schools and your plans to fulfill the community cohesion duty fit together.

You can find out more about supplementary schools at www.supplementaryeducation.org.uk 
Case Study: Saltley Plus Cluster, Birmingham

The cluster consists of four Sure Start children’s centres, twelve primary schools and two secondary schools with a history of co-operation, including pooling small amounts from the schools’ budgets for joint projects. 

The majority of the population is Muslim and children from 5 to 14 attend a mosque school (madrasah) each week day night.  

Partnership was developed between the cluster and the madrasah in order to build relationships across the whole community, avoid racism and remove misunderstandings between people of different backgrounds. 

The cluster co-ordinator facilitated a meeting between headteachers, advisers and mosque leaders. Following this, a series of exchange visits were set up, joint community celebrations and sports events were planned and support with resources, shared information and processes were agreed. 

This initial stage of the project required no funding, but increased understanding, and helped the children to see that madrasah and school worked in co-operation. The cluster 
co-ordinator reports that once an initial meeting had taken place, the partners committed to take forward the work together.

