A SIX-POINT PLANNING FRAMEWORK TO GET STARTED WITH COMMUNITY COHESION

This document is based on the Training and Development Agency’s (TDA) School Improvement Planning Framework, which is a flexible approach to school improvement that is focused on meeting the Every Child Matters outcomes.

1 Preparing and engaging

1a INITIAL BRIEFING
Familiarise school leadership with relevant definitions, legal requirements and guidance material.

1b WORKING WITH THE RIGHT PEOPLE
Consider a strategy to engage relevant people in the improvement process and explore their involvement in initial work related to cohesion. This involves identifying and linking with ‘stakeholders’. Stakeholders are usually defined as: school staff, governors, pupils, parents, partner organisations and representatives of local communities. There are many ways that young people within the school can contribute to the promotion of community cohesion.  Partner organisations may include other schools locally or others linked through common interest or national organisation.

2 Identifying objectives

2a INFORMATION AND COMMUNICATIONS.
Identify the information you will need to inform your development of community cohesion, decide who needs it, how it will be gathered and shared. A good starting point is to collect information about the area in which the school is located and the areas where the pupils in the school live. Reference information such as national guidance material, case studies and the views of stakeholders you have consulted can be compiled into a cohesion portfolio. All this can help to steer the focus of an audit and also inform the work of priority-setting that will follow. 


2b MAINTAIN THE EMPHASIS ON LEARNING AND OUTCOMES
Ensure that those coordinating the process maintain a strong emphasis on identifying and improving appropriate learning that relates to cohesion. This will be informed by reference to the original definition of community cohesion and the associated guidance materials – especially the draft audit materials. Wider areas of work relating to the school’s ethos and developing the school’s role in the local community can also be planned by emphasising desired outcomes. This will ensure a well-focused planning process.

2c LINK TO THE WIDER CONTEXT
List potential ideas to enhance cohesion work and discuss how to place them in a wider context of whole-school priorities. Direct links to Every Child Matters outcomes can be made for each area of development under consideration. Curriculum objectives will most helpfully be linked to developments in the National Curriculum, the National Strategies and the Personalisation Agenda. Implementing the National Curriculum ‘Cross-Curriculum Dimensions’ has particular relevance. It is important to note, however, that making close links with other agendas within the school should not be done in such a way as to make it impossible to identify coherent actions that the school is taking to promote community cohesion. OFSTED will seek evidence that the school is promoting community cohesion effectively and it may be helpful to draw together the range of new and existing actions that contribute to this goal together with appropriate evidence of progress in a portfolio.


3 Developing solutions

3a WHO IS INVOLVED IN THE DECISIONS?
Decide in which decision-making forum the priorities will be confirmed. Who should be informed? How will the plans that emerge be linked to other plans in the school? How will they be documented and made available. The potential role of pupils in helping to decide on priorities should not be ignored.

3b MONITORING AND EVALUATION
As specific priorities are agreed, decisions need to be taken regarding which of them should be separately monitored and evaluated and who should be responsible for doing this.

3c TRAINING AND BUILDING INVOLVEMENT
Whilst community cohesion is not a new aim, drawing together the school’s work to promote it will be unfamiliar to many members of the school community. It may be appropriate to provide relevant training to raise the awareness of staff and other partners and to engage more people in shaping and supporting the proposals and plans. Related work could also be planned for groups of young people and parents.

4 Delivering

4a EXPAND PARTNERSHIPS
Community cohesion work may offer opportunities to engage partners outside the school. Linking with outside organisations or other schools may require more careful management of deadlines and longer planning time. Collaboration with other local schools may be in place for other reasons relating to Extended Services or Specialist Status. Community cohesion issues may be added to relevant liaison agendas.

4b A PORTFOLIO OF INFORMATION
Establishing a portfolio of evidence that draws together community cohesion activities may save work at a later stage when the school SEF needs to be updated. Collecting evidence from the early stages of any initiative is always easier than doing it retrospectively. The portfolio could also contain relevant background information about the local community, the student population and the findings of any audits.

5 Personalising Progress

PERSONALISATION MEANS IMPROVED ACCESS
Monitoring the progress of initiatives with a particular focus on ensuring inclusion for all is especially relevant for community cohesion initiatives. The Equity and Excellence perspective of community cohesion makes it implicit that there will be a constant effort to ensure that initiatives are benefiting all regardless of their identity, circumstances or background. This approach is relevant when seeking engagement of adults in the community just as much as it applies to learning in the classroom. Viewing an initiative from the point of view of the differing needs of the community is one way to explore this.

6 Demonstrating impact

Ongoing collection of information about the communities that the school serves is central to monitoring community cohesion work, in order to keep up to date with the changing profiles of the relevant populations and remain aware of their changing needs.

The types of information that describe the populations within and around the school such as home language, religious affiliation, ethnicity and indicators of social deprivation help to form the profile and may indicate needs. A range of other indicators may be available to help form judgements about the progress of community cohesion initiatives.

(Further guidance on using indicators to assess community cohesion will be available in the second phase of this web resource)
