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Interview with Jenny Hathaway – May 2006

Former headteacher and North East Regional Consultant, The Extended Schools Support Service
What were some of the ramifications of introducing extended services so soon after remodelling?

On the ground it initially caused quite a few repercussions. In some schools extended services is being welcomed because people are saying, ‘yes we’ve remodelled and we know that extended services shouldn’t all fall on the teachers unless they want to get involved’ (and we hope they do). To start with, it is going to be more work for headteachers but once it has embedded itself, it won’t be. 

For a few schools this has been an extra burden on top of all the other requirements.

I do think the NRT remodelling extended services training is progressing well and everyone concerned can see the benefit to the child and the family who must remain at the centre of this work. 

How are schools responding to the extended schools programme?

As I said previously, it will mean more work for headteachers, at least to begin with. But most of the headteachers that I’ve dealt with see the benefits, so they are quite keen. They are saying ‘yeah, maybe for six months it will be more work, but by the time we’ve got everything organised…’. 

Most schools are linking with others in a cluster. Usually it’s a secondary with its geographical primary schools and they’re employing a cluster co-ordinator. This is being paid for in all sorts of different ways. Some co-ordinators are being paid directly by the local authorities. Some authorities are giving money to each of the schools, others to a single school which acts as fund holder for the cluster. The co-ordinators, who are at senior management level, take over the running of the extended services and report to the heads who obviously have overall management of their schools. One authority has already been doing this for three years and it seems to be working very successfully. 

How well are partnerships with other community organisations working?

That is slow at the moment but is progressing well. Some schools are not good at reaching out to other people to help them deliver.  And for a long time our system has encouraged schools to compete with each other and work mainly in isolation. Now all of a sudden we’re asking them to work together, and we’re asking them to bring in other agencies to help deliver ‘the core offer’. So whilst schools can see the benefit, and most want to get involved, for some there’s also a push needed to get things going in the right direction. 

Some partnerships are easier than others. Schools have had partnerships for family learning, with colleges, further and adult education agencies etc, for some time already so that’s not so difficult. For some other agencies, it can be more difficult, for example with the health services because of the restructuring and pressures that they face. 

Some schools have good relationships with the police and with the voluntary sector, like the YMCA, both of whom do some superb work with young people at risk of exclusion and that sort of thing. So a lot of partnerships are there already even if they are not particularly formalised. 

So in some areas it’s reasonably good. Nowhere is it perfect. And in some areas it’s just beginning. 

Are schools running into a problem with maintaining a unified school culture?

It’s not been a problem so far. It really depends on each individual school. A lot of them are beginning to say that they’re about teaching and learning and that must be their prime focus and if they’re having all of these other people wandering in and out of school they could lose our focus so they say they must ensure that extended services enhance the teaching and learning.
What does an extended school really look like?

No simple answer to that, I’m afraid! In 2003, when funding was first made available, there was a definition of what a full-service extended school was expected to provide and 150 schools were picked to deliver this programme. The picture was of a school where all the services that were needed for a child would be co-located on the school site. The police would be on site, the health centre would be on site, there would be a social services presence, etc. However, it soon became clear that this was neither possible nor appropriate. Some schools didn’t have the space and many of the agencies did not have enough people to put on school sites. The issue of childcare, particularly in secondary schools, was also causing concern.

So things have changed. Rather than everything having to be on site, the emphasis now is to link that provision and ensure that parents are informed of what services are available and how they can access it. So we’ve lost the designation ‘full-service’ and the funding for that finished on 31 March this year [2006]. Now we’re talking about extending services in and around schools. Schools will be providing additional services but the school will also be a place where a child or parent can get the information that they need about what services they can access. In some areas, services are being taken to the child and family – perhaps a mobile health centre in rural areas.

Schools are also working in clusters. This means that schools best placed to provide a particular extended service, can do so and share that provision with the other schools. That’s particularly the case in relation to community access to sport and ICT. Despite the huge building programme, many primary schools have only the most basic sports facilities. But another school in the cluster might have excellent provision. So the trick is to provide that information to parents and the local school community. 

In terms of what an extended school looks like, it is primarily a place where parents and children are welcomed, where they feel valued, and where they can get the information that they need. For some schools this means basic improvements in how schools welcome visitors. Making sure their reception areas are bright and cheerful. Making sure staff are friendly and welcoming. 

So some schools are concentrating on things that they know they do well, some are concentrating on things that they know they need to improve. But they don’t have to do everything all at once as many feared at the start. And it’s not about one-size-fits-all, because it certainly doesn’t.  

So how are schools progressing in the north east now?

It’s extremely varied. There were some pathfinders who started working on this in 2000. They’re obviously a lot further down the line and have already got their mechanisms in place for talking to the community and parents and have an extended, community-centric focus. Where schools are starting from scratch, it’s a little slower but there is plenty of experience that is being shared both with each local authority and across the region. In terms of after-school-hours learning, which is part of the varied menu of activity going on after school until around 6 o’clock, I think that every schools is now doing at least one thing after school. And in some schools they are absolutely chock-a-block from half 3 to 6 o’clock every evening. So it varies hugely. 

How important are personal relationships in achieving these goals?

Relationship building is absolutely vital because at the moment people in all agencies are being required to work together in terms of the Every Child Matters agenda. In the past, schools have been expected to be competitive. So there is an understandable element of mistrust. Different agencies use different languages. There is a lot of work to do on a common language. We are beginning to work on this, but there needs to be time for building relationships as well. Some people are doing that well but in other areas it really is taking time. The strategies and goals also need to be embedded in the school system through the governance of the school and widely shared. Otherwise, if developments hinge too much on personal relationships and then a key person leaves, there is the danger that things will fall apart. 

What is the most important characteristic of a headteacher working to extend services? 

Innovation, enthusiasm and a ‘can-do’ attitude. We all know what the barriers are - the funding, for example. But what we need is for people to see the future and to go for it. 

What do you see as the greatest challenge for the headteacher?

I think the real challenge is going to be the fact that there are so many new initiatives going on, all of which are very worthwhile, but at the bottom of it, the headteacher’s main responsibility is still teaching and learning. It’s being able to lead and have the right staff in place, both at a strategic and operational level.

What qualities or personal characteristics do you see a good headteacher possessing?

A very open management technique is important. They need to listen, to take on other people’s points of views and to see the wider (and longer-term) picture beyond the classroom teaching and learning. They know that it’s going to take time but they can see the benefit. They need skill to work with both the staff and other agencies to pull all this together. It is about being much more open and collaborative.

What tip would you give to a headteacher struggling to extend services in their school?

I’d suggest that they talk with headteachers who are further along the line. Talk to somebody who is in a similar job. This isn’t as threatening as talking to someone from a local authority. Most of them have good networks and buddies that they talk things over with. That will probably be the best way and to look at what is happening across the rest of the country. 

These are very informal networks. Are there any formal networks?

Headteachers have regular meetings called by the local authority. Some extended services clusters organise headteacher meetings for their clusters too. With the advent of the Directors of Children’s Services and the drive to integrate provision, it may be that more formal cross-agency networks will develop. 
To what extent do your school’s governors contribute?

The school governors are crucial to this agenda and are doing a lot of training. Some are very involved and keen to have a full understanding of what it’s all about. 

Are there any useful forums for headteachers to look at when they have questions?

There’s our regional TESSS network of course! Although we work primarily with the local authorities (because there aren’t enough of us to get into every school), we’re more than happy to field questions from headteachers when required. The ContinYou website has a wealth of information on all aspects of the core offer. Each Local Authority has an Extended Schools Remodelling Advisor who is the link to local forums.

